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“Unlike children, mature adults often do seem to respond to moral
reasons. But why should the previous application of directive techniques be
thought to prevent this? 1t is true that directive techniques use nonrational
means to produce desires and character traits that will eventually influence one’s
adult actiens. However, even if an adult is motivated by a desire that was
originally produced by nonraticnal means, it still seems possible for his action to
be done for good moral reasons. In particular, this still seems possible if his
nonrationally produced desire is precisely to act # aceordance with such
reasons. But it is surely just this desire which the sensitive practitioner of
directive moral education seeks to instill. |

If moral autonomy required only action in accordance with moral reasons,
thes response would be decisive. However, another strain of thought construes
the requiremenis for autonomy more strictly. On this view, gennine moral
autonomy requires not only that an agent act 7 accordance with moral reasoms,
but alsa that he be motivated by his awareness of them. In Kantian terms, the
autonomous agent must be “self-legislating.” On this expanded account the
effectiveness of a past directive education may again seem threatening to current
autonomy. If without his past directive education the agant would not now act
as he does, then it is apparently just the desires produced by that education which

supply the motivational energy. for his current act. But if so0, that motivational
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energy is evidently not supplied by his recognition of reasons themselves. His
re¢ognition of reasons may trigger the motivational energy for his act; but what
is triggered is still energy with an independent source. Hence, the requirements
for moral autonomy still seem unsatisfied.

With this refinement, we approach the heart of the objection that
directive moral education viclates autonomy.- But although the refinement is
familiar, the resuiting argument is problematic. Most chviously, it rests on both
the obscure metaphor of motivational energy and the undefended requiremnent
that autenomous acts must draw such energy from reasens themselves. But the
difficuity goes deeper. Even if its premises were both intelligible and defensible,
the argument would be a non sequitur. Although it purports to demonstrate
that directive moral education piolates moral autonomy, it really shows only
that such education does not contribuie to moral autonomy. Far from

. establishing that directive techniques are pernicious, it at best establizshes that
they are morally neutral.”
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